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Abstract 
Early literacy programs in preschool, effect children’s awareness and readiness to primary school. The purpose of this study was 
to examine the approaches of preschool teachers in early literacy program. Thirty teachers from different preschools in Kocaeli 
were randomly selected for the study. Teachers’ approaches were examined with a checklist, as organisation of classroom 
environment, choosing of literacy activities, promoting of phonological awareness, using of assistive technologies and parental 
involvement. Also an observatory method was used to observe classroom organisation. The findings of the study identify 
important implications for teachers and education system. 
© 2014 The Authors. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of the Organizing Committee of WCES 2014. 
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1. Introduction 
The literacy development of children, including the period of infancy, is a long process and key to success in all 
areas of life. The literacy development of children begins with the using of oral language for communication and 
grows with awareness of the connection between printed and oral language as they observe readers using printed 
materials to receive and share information and to engage in other interactions involving print. In addition children 
receive formal instruction in reading and language as they learn the alphabet and the relations among sounds, letters, 
and words (Good, Gruba and Kaminski, 2001; Crevola and Hill, 1998; Snow, Burns and Griffin, 1998; Rush, 1999). 
It was demonstrated in numerous research studies that the quantity and quality of children’s early interactions with 
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specific print-related and oral language experiences predict early success at school (Snow, Burns and Griffin, 1998; 
Smith and Dickinson, 1994) and even important in completion of high school (Cunningham and Stanovich, 1997; 
Good, Gruba and Kaminski, 2001). The basic literacy training in pre-school provides advanced academic skills and 
increases the level of readiness to primary school (Unutkan, 2006). It is essential that supporting the development of 
preschool children's literacy experiences could be able to prevent reading difficulties and promote reading success. 
These experiences also contributes to the success of the whole life and can be helpful to reduce and to prevent 
secondary problems such as behavioral problems, substance abuse etc. Preschool programs should be designed to 
provide optimal support for cognitive, language, social and emotional development, within this broad focus. Also 
ample attention should be paid to skills that predict future reading achievement. For the same reasons, kindergarten 
instruction should be designed to stimulate verbal interaction; to enrich children's vocabularies; to encourage talk 
about books; to provide practice with the sound structure of words; to develop knowledge about printed materials, 
including the production and recognition of letters; and to generate familiarity with the basic purposes and 
mechanisms of reading (Snow, Burns and Griffin, 1998). Numerous research had shown that literacy based play 
applications in preschools are also important in literacy skills. Roskos and Christie (2001) conducted a critical 
analysis of twenty recent investigations at the play-literacy interface. They found that play can enhance literacy 
skills in several ways, and their analysis on the use of literacy-related props in dramatic play settings indicated that 
print-enriched play settings contributed to large increases in emergent reading and writing activity during play. 
Literacy based materials and props can help children develop linguistic concepts related to the nature of written 
language (e.g., making a shopping list for grocery store, or the conventional format for a postcard). When used in 
symbolic play, children are often experimenting with the linguistic function associated with the prop.  
2. Method 
Preschool teachers (n=30) from eight school in Kocaeli participated in the study. The study was conducted in two 
steps. At first preschool teachers were asked to fill out early literacy checklist which includes organization of 
classroom environment, choosing of literacy activities, promoting of phonological awareness, using of assistive 
technologies and parental involvement. In the second step, one of the researchers also observed classroom of these 
teachers approximately for two hours during six weeks and then filled out early literacy checklist which related 
classroom environment, choosing of literacy activities, promoting of phonological awareness, using of assistive 
technologies and parental involvement.  
 
Checklist for teacher: 
1. I organize literacy materials which are easily accessible to all children when appropriate. 
2. I provide a comfortable place for children to look over the books.  
3. I provide a suitable place where children can be able to write or draw a picture. 
4. I provide books of interest which accordance with the interests and needs of children. 
5. I provide various kinds of writing instruments, papers and surfaces for children. 
6. I provide materials and games which are related to phonological awareness. 
7. I believe that there is enough time in program for the activities of reading and writing. 
8. I can manage to do the new arragements in the program and classroom, when necessary. 
9. I share documents, related with literacy with parents. 
10. When necessary, I use technology. 
 
Checklist for classroom: 
1. Literacy materials are organized which are easily accessible to all children when appropriate. 
2. There is a comfortable place where children look over the books. 
3. There is a suitable place where children can be able to  draw a picture or write. 
4. Different kinds of books are provided accordance to the interests and needs of children. 
5. There are various kinds of writing instruments, papers and surfaces for children. 
6. There are materials and games which are related to phonological awareness. 
7. Teacher spends enough time in program for the activities of read and write. 
8. There are arrangements in the program and classroom, such as symbols on the box or cabinet, learning 
centers etc. 
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9. There are early literacy documents on the wall panel for parents. 
10. There are technology  instructed materials in the classroom. 
 
Gathered data were analyzed according to work year, working age group and early literacy education.  
3. Findings 
The work year, working age group and early literacy education distribution of preschool teachers is shown in 
Table1. 
                                          Table1. Descriptives of Preschool Teacher 
  n % 
Work year  1-10 years 24 80, 
Over 10 years  6 20, 
Working age group 4-5 years 14 46,6 
5-6 years 16 53,3 
Early literacy Education Yes  6 20, 
No 24 80, 
 
Table2. Views of Teacher Related Early Literacy 
 
 
ITEMS 
Work year Working age group Early literacy Education  
1-10 years 1-10 years 4-5 years 5-6 years yes no 
 Y    N I  Y    N I  Y    N I  Y    N I  Y    N I  Y    N I 
f f f f f f f f f f f f f f f f f f 
1. 58,3 8,3 33,3 100 ,0 ,0 42,8 14,2 42,8 75, ,0 25, 100 0 0 58,3 8,3 33,3 
2. 54,1 12,5 33,3 83,3 ,0 16,6 28,5 21,4 50 75, ,0 25, 66,6 0 33,3 58,3 12,5 29,1 
3. 45,8 12,5 41,6 66,6 ,0 33,3 7,1 21,4 71,4 75, ,0 25, 83,3 0 16,6 41,6 12,5 45,8 
4. 25 66,6 8,3 33,3 50 16,6 7,1 85,7 7,1 43,7 43,7 25, 100 0 0 8,3 79,1 12,5 
5. 58,3 33,3 8,3 83,3 16,6 ,0 57,1 64,2 8,3 100 ,0 ,0 100 0 0 54,1 37,5 8,3 
6. 41,6 50, 8,3 66,6 33,3 ,0 28,5 71,4 ,0 62,5 25, 25, 100 0 0 41,6 50, 8,3 
7. 91,6 ,0 8,3 100 ,0 ,0 85,7 ,0 8,3 100 ,0 ,0 100 0 0 66,6 ,0 33,3 
8. 83,3 16,6 ,0 100 ,0 ,0 71,4 28,5 ,0 100 ,0 ,0 100 0 0 83,3 16,6 ,0 
9. 66,6 8,3 25, 50, ,0 50, 35,7 8,3 7,1 75, ,0 25, 100 0 0 81,2 8,3 37,5 
10. 16,6 33,3 50, 33,3 ,0 66,6 8,3 57,1 28,5 25 ,0 75, 50 16,6 33,3 12,5 25 62,5 
 
According to the findings of teachers working in this field for more than 10 years, early literacy activities can be 
able to apply in all circumstances. Based on this finding the time spent in profession make a significant difference 
literacy practices. Teachers of children aged 5-6 years old, were found to create more opportunities for early literacy 
practices (providing a variety of literacy materials and places, make regulations in the program and classroom and 
parental involvement) than teachers of children aged 4-5 years old. The reason for that may be the preparation of 
children aged 5-6 years old for primary school. Becouse they will go to school next year. Also this may be affected 
by the expectations of mothers who are willing to prepare their children to elementary school (Çetinsoylu, 1998). 
The views of inservice teachers were more positive than preservice teachers’. It can be said that inservice teachers 
could be able to give more importance to classroom environment, provided literacy materials, parental involvement 
and program regulations as they could know how to design literacy based program. In agreement with the findings 
of Mather, Bos and Babur (2001), inservice teachers have more knowledge than the preservice teachers. Landry, 
Swank, Smith, Assel and Gunnewig (2006) composed a professional development model which was effective in 
preparing many teachers to support children in language and early literacy across the school year and they compared 
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them all with children whose teachers did not receive this intervention. Moreover positive effects were found for 
gains in children’s phonological awareness when teachers had inservice training about early literacy programs 
(Landry, Swank, Smith, Assel and Gunnewig, 2006).  
 
Table3. Classroom Environment Related Early Literacy 
 
 
ITEMS 
Work year Working age group Early literacy Education 
1-10 years over 10 years 4-5 years 1-10 years over 10 years 4-5 years 
A    U A    U A    U A    U A    U A    U 
F f f f f f f f f f f f 
1. 75, 25, 100, ,0, ,0 100, 16,6 83,3 100, ,0 83,3 16,6 
2. 25, 75, 100, 0, 50, 50, 100, 0, 100, ,0 50, 50, 
3. ,0 100, 100, ,0 100, ,0 100, ,0 100, ,0 33,3 66,6 
4. 25, 75, 50, 50, 0, 100, 50, 50, 100, ,0 50, 50, 
5. 25, 75, 25, 75, 0, 100, 75, 25, 100, ,0 50, 50, 
6. 25, 75, 75, 25, 50, 50, 75, 25, 100, ,0 16,6 83,3, 
7. 50, 50, 100, ,0 0, 100, 100, ,0 100, ,0 66,6 33,3 
8. 25, 75, 100, ,0 71,4 28,5 100 ,0 100, ,0 50, 50, 
9. 0, 100, 50, 50, 0, 100, 100, ,0 100, ,0 0, 100, 
10. 100, ,0 100, ,0 100, 0, 100, ,0 100, ,0 100, 0, 
 
Classroom of teachers working in this field for more than 10 years, teachers of children of 4-5 years old and 
inservice teachers were found that they are specially designed to support the development of early literacy. There is 
a comfortable place where children read the book in each class. Kök, Çiftçi and Ayık (2011) found that, the 
materials are well organized to use independently for children by teachers on learning centers and shelves in 
classroom. It is noted that classes have adequate physical conditions for early literacy but these conditions were 
found to use as only for areas of writing and for books. Despite all the technological tools in classrooms, many 
teachers were told that it is impossible for them to use technological tools in literacy practices. The reason for that 
may be teachers' inadequate knowledge about how to use these tools in early literacy activities. 
4. Conclusion and Recommendation 
Recent research findings have shown that teachers training on early literacy is extremely important. Therefore 
teacher should be attended to inservice trainings about how they can arrange the classroom environment in 
accordance with the development of early literacy and how they can use technology tools for early literacy activities. 
In addition, apart form age group, teachers should be encouraged to make arrangements for early literacy. According 
to the results of research interests and needs of children in pre-school classes, picture books are not adequate. 
Therefore for increasing the number of books in preschool classrooms can be done by campaigns with the 
contribution of local governments.  
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